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Video:
What Kind of Teacher
Will You Be Today?

What is this course about?
It is about…
• Revisiting good teaching principles and
concepts
• Understanding learners and what
motivates them to learn
• Learning a few effective teaching tips
• Rekindling the passion for teaching

What is it NOT about?
It is not about…
• Just sitting through another boring lecture
• Just me talking the whole day
• “Alam ko na yan!” -- What else is NEW?
• Me knowing everything -- being the “Expert” or
“Authority”
• ME but about… YOU:
– How you will participate
– How you will take the course
– WYG will depend on WYG

3 KINDS OF LEARNING
LEARNING

RE-LEARNING
UNLEARNING

Topics we will take up TODAY!
(Our 4 Golden Lessons on Teaching)
1. Core Qualities of an Exceptional Teacher: What Makes a
Good Teacher?
2. Teaching With Style: Understanding Learning Styles and
Preferences
3. Igniting Their Passion: Motivating Students to Learn
4. Teaching Tips: Your Bag of Golden Teaching Tricks
–
–
–
–

First Day High
Smart Lectures
Questions! Questions!
H.A.M. it up in Teaching!

How will we LEARN?
•
•
•
•
•
•

Through Interesting Lectures
Through Asking Questions
Through Short Inspirational Films
Through Short Exercises and Activities
Through PERSONAL REFLECTION
Through OUR SHARING OF WHAT WE
KNOW WITH OTHERS

First Activity of the Day!
• Think about this for 2 minutes…
What makes a great teacher?
• Then, Get a partner and discuss with your
partner your insights on this question.

Golden Lesson 1:
Core Qualities of an Exceptional Teacher :
What Makes a Good Teacher?

All students have had hundreds of teachers in
their lifetimes. A very few of these teachers
they remember as being exceptionally good.
– What are the qualities that combine to create an
excellent, memorable teacher?
– Why do some teachers inspire students to work
three times harder than they normally would, while
others inspire students to skip class?
– Why do students learn more from some teachers
than others?

Let’s do an experiment…
• Get a sheet of paper.
• First, list down the qualities you feel are important in a good teacher.
• Then, list down the qualities you admire in the best teachers you
have had before.
• Compare your answers with your seatmate.
• What you will get if you combine all of the responses in this group is
a fascinating collage of ideas.
• But we can probably categorize most of the responses into 2
specific categories:
1) a set of "core qualities" that students recognize in good teachers
2) a set of “specific skills” that are developed by good teachers

• "Core Qualities" are the essential characteristics needed to be a
good teacher. Let us concentrate on these…

According to Marshall Bain*, there are 4 essential
qualities that distinguish exceptional teachers:

• Great Knowledge
• Excellent Communication Skills
• Ability to Get and Sustain Students’
Interest
• Respect for Students
*From an article in a website called “Emphasis on Teaching”

Knowledge
• Students consistently and clearly target
Knowledge of the Subject as the NUMBER
ONE quality of a good teacher
• You must be an expert or at least quite
good in your field if you are going to be a
good teacher at a school or university.
This is a prerequisite!
• You cannot give what you don’t have!

How do you Gain Knowledge?
•
•
•
•

Through continuous STUDY
Through READING articles and books
By GOING BEYOND the TEXTBOOK
By attending Seminars and Learning
Sessions
• Exploring the Worldwide Web
– Wikipedia
– You Tube
– Websites

Communication
• The 2nd core quality that good teachers possess
is the ability to communicate their knowledge
and expertise to their students
• You may be the greatest expert ever in your
field, but what would happen if you lectured in
Latin?
• The teacher's job is to take advanced knowledge
and make it accessible to the students.
• A good teacher allows students to understand
the material, and to understand what it means.

Communication Basics
• Communication is a Shared Process (between the
sender and receiver)
• Communication Involves Verbal and Non-Verbal
Language
• Verbal
– How you say it is as important as what you say
– Appropriate speaking speed
– Choice of words

• Non-Verbal
–
–
–
–

Eye Contact
Facial Expressions
Gestures and Body Movement
Use of “Visuals”

Effective Communication
Involves the effective use of…
 VOICE
 EYE CONTACT
 NON-VERBALS (Gestures, body
movements, facial expressions)
 PROPS AND VISUAL AIDS
 CONTENT ORGANIZATION

3 Levels of Communication
Superficial
Mental

The
Heart

Informational
Trivial

Interest
• Good teachers make the class interesting
and relevant to the students.
• Knowledge is worthless unless it is delivered
to the students in a form they can understand.
• Effort spent making the material understandable is
wasted if the students are asleep when it is delivered, or
if the students can see no point in learning the material.
• Good teachers work hard to make their material
“relevant”. They do this by showing students how the
material will apply to their lives, to society and their
careers.
• Bad teachers make material "relevant" by threatening
students with failure on a test.
• Good teachers go far beyond this: they make students
want to learn the material by making it interesting.

How Do You Get Students’ Interest?
• First, know THEM -- Know who they Are
• Then, Know THEIR INTERESTS -- Know
what they Like
• Be “IN” YOURSELF -- Know what they
Know
• When planning and developing your
material, “put yourself in their shoes” -EMPATHY
• Before teaching the lesson, emphasize
WIIFM

Respect
• Apart from knowledge, effective
communication and ability to hold
students’ interest, good teachers have a
deep-seated concern and respect for the
students they teach
• Remembering that “Students are People”
is one good way of respecting your
students.

Students are People
1.
2.
3.
4.
5.
6.
7.

People get bored
People respond to personal attention
People respond better to praise than criticism
People have physical limitations
People get sick
People would rather not read
People do not hear and remember everything that you
say
8. People do not really like tests
9. People make mistakes
10. Majority of People are honest and can be trusted

Video :
Students First
“Tales from a Teacher’s Heart”

•

What struck me most about this short video?

•

What key lesson have I learned about teaching and will plan to apply in my daily
teaching to make it more effective?

Golden Lesson 2:
Teaching with Style:
Learning Styles and Preferences

What are Learning Styles?
• The term learning styles is widely used to
describe how learners gather, sift through,
interpret, organize, come to conclusions about,
and “store” information for further use.
• Simply put, it refers to the cognitive and
affective processes by which we learn,
suggesting that there are multiple ways to do
so.
• In its simplest definition, it is “how you learn”.

“Different Strokes for Different Folks”
•

•

On a clean sheet of paper, please write
and vividly describe in numbered
steps…”How you brush your teeth”
Be specific with the steps…, e.g.,
1. I get a toothbrush
2. I open the toothpaste
3. etc., etc, etc.

People Learn in Various Ways

Neil Fleming’s VARK Model
Learning Preference

Mode of Learning

Means of Learning

How Learning is Imparted

Visual

Seeing

Pictures, photos
Diagrams
Flowcharts
Drawings
Images
Color

Illustrative

Auditory

Hearing

Spoken words
Explanations

Explanatory

Reading

Reading

Written words

Individual discovery and
reflection

Kinesthetic

Acting / Moving

Role plays
Exercises
Drama
Rehearsals
Hands-on

Practical or simulated action

Felder and Silverman’s Learning Styles:
Learning styles reflect students’ preference for:
• Mode of sensory perception—visual or verbal
• Kind of organization of material—inductive or
deductive
• Way that information is processed—actively or
reflectively
• How progress towards understanding occurs—
sequentially or globally

Descriptions of Learning Preferences
• VISUAL learners remember best what they see;
VERBAL learners get more out of words
• INDUCTIVE learners learn more easily by starting with
specifics and working towards the general principles;
DEDUCTIVE learners prefer to begin with general
principles and to deduce specifics
• ACTIVE learners like to try it and see if it works;
REFLECTIVE learners like to think about it first
• SEQUENTIAL learners learn in a logical stepwise fashion;
GLOBAL learners tend to learn in large jumps

Leaning Styles Implication
“Different Strokes for Different Folks”

Learning Styles: Teaching Implications
• Teaching methods should match/extend students’ learning
preferences -- these should address various types of learning styles
• Balance concrete information with conceptual information
• Make use of graphs, schematics, demonstrations in addition to oral
and written explanations
• Stimulate interest by presenting examples of phenomena first and
then the underlying theory
• Provide time in class for students to think about material and for
active student participation
• Encourage or mandate cooperation on homework
• Demonstrate how course topics fit within the course and connect
them to other courses, other disciplines and everyday experience
• Provide concrete illustrations and examples of abstract concepts.
• Feel free to use appropriate metaphors to simplify understanding of
concepts

Gardner’s Theory of Multiple Intelligences

•
•

According to Howard Gardner, M.I. is not the same as
Learning Style. He defines M.I. not as styles, but as
“dominant ways of learning”.
Together with Learning Styles, we also consider M.I. in
Effective Teaching.

Some Specific Teaching Applications of M.I.
Intelligence Type

Incorporated Into Subject Matter

Way of Demonstrating Understanding

Verbal-Linguistic

Books, stories, poetry, speeches, author
visits

Writing stories, scripts, poems,
storytelling

MathematicalLogical

Exercises, drills, problem solving

Counting, calculating, theorizing,
demonstrating, programming
computers

Musical

Tapes, CD's, concert going

Performing, singing, playing,
composing

Visual-Spatial

Posters, art work, slides, charts, graphs,
video tapes, laser disks, CD-ROMs and
DVDs, museum visits

Drawing, painting, illustrating, graphic
design, collage making, poster making,
photography

Bodily-Kinesthetic

Movies, animations, exercises, rhythm
exercises

Dance recital, athletic performance or
competition

Interpersonal

Teams, group work

Plays, debates, panel discussion,
group work

Intrapersonal

Reflection time, meditation exercises

Journals, memoirs, diaries, changing
behaviors, habits, personal growth

Naturalist

Terrariums, aquariums, class pets, farm,
botanical garden and zoo visits, nature
walks, museum visits

Collecting, classifying, caring for
animals at nature centers

M.I. Teaching Implications
• Your students posses MULTIPLE intelligences
• All intelligences need to be equally valued – not one
better than the other
• All intelligences can be taught, nurtured and strengthened
• For teaching to be fully effective and to serve more
students, they should focus on “hitting” the various
intelligences and dominant ways of learning

• Not all students are well served by
schools and teachers that focus
primarily on verbal/linguistic and
logical/mathematical intelligences
• Everyone learns in different ways – so
we should teach in various ways also,
RIGHT?
• Stronger intelligences may be used to
awaken and strengthen weaker ones
• In schools and in learning
environments, assessment should
probably be on “HOW ARE YOU
SMART?” not just “HOW SMART ARE
YOU?”

Planning to Use M.I. for Teaching
Example: Targeting Interpersonal Intelligence
History

Math

Language
Arts

Science &
Health

Fine Arts

Role-play a
conversation
with an historical
figure

"Each one teach
one" new math
processes/
operations

Analyze the
message or
moral of a story
with a group-reach a
consensus

Use lab teams
for science
experiments &
exercises

Create a team
cooperative
sculpture from
clay

Imagine "passing
over" into other
times/lives-describe their
feelings,
thoughts, beliefs,
values

Solve complex
story problems in
a group

Use a "human
graph" to see
where a group
stands on an
issue

Discuss "Saying
No to Drugs" &
create “Say NO"
strategies

Sketch your
partner with
different
expressions

Video:
Revolutionary Moments
“Tales from a Teacher’s Heart”

•

How can I consider learning styles and M.I. in my teaching?

•

What benefits can I get from “teaching with style” (i.e., considering students’ learning
styles and preferences)?

Golden Lesson 3:
Igniting Their Passion:
Motivating Students to Learn

An interesting quote
“If a student does not want to learn, he will not -Even in spite of good teaching.
If a student wants to learn, he will -Even in spite of bad teaching.”
David Willey
“Getting Students Interested”
Conclusion: We should spend more time helping students want to
learn than developing ways of forcing them to learn (which we can’t
do anyway).

But how do we motivate students?
• There so many ideas and theories
on how to motivate students. So
which ones really work and do not?
• We cannot know UNTIL WE TRY
THEM OUT OURSELVES!

Some Tips for Motivating Students
To encourage students to become self-motivated independent learners,
teachers and instructors can try to do the following:
• Give frequent, early, positive feedback that supports students'
beliefs that they can do well.
• Ensure opportunities for students' success by assigning tasks that
are neither too easy nor too difficult.
• Help students find personal meaning and value in the material.
• Create a learning atmosphere that is open and positive.
• Help students feel that they are valued members of a learning
community.

From: Barbara Gross Davis, Tools for Teaching, 1999

Some Strategies for Motivating Students
(From: B.G. Davis, Tools for Teaching, 1999)
•

Capitalize on students' existing needs.
–
–

–
–

•

Students learn best when they satisfy their own motives or need for learning the subject.
Some of these needs include: the need to learn something in order to complete a particular
task or activity, the need to seek new experiences, the need to perfect skills, the need to
overcome challenges, the need to become competent, the need to succeed and do well, the
need to feel involved and to interact with other people.
Satisfying such needs is rewarding in itself, and such rewards sustain learning more
effectively than do grades.
Design assignments, in-class activities, and discussion questions to address these kinds of
needs.

Make students active participants in learning.
–
–
–

–

Students learn by doing, making, writing, designing, creating, solving. Passivity dampens
students' motivation and curiosity.
Pose questions. Don't tell students something when you can ask them.
Encourage students to suggest approaches to a problem or to guess
the results of an experiment.
Let them learn in small groups analyzing and discussing problems
and learning from one another

•

Ask students to analyze what makes their classes more or less
"motivating."
– Sass (1989) asked his classes to recall two recent class periods, one in
which they were highly motivated and one in which their motivation was
low. In over twenty courses, Sass reports, the same eight
characteristics emerge as major contributors to student motivation:
• Instructor's enthusiasm
• Relevance of the material
• Organization of the course
• Appropriate difficulty level of the material
• Active involvement of students
• Variety
• Rapport between teacher and students
• Use of appropriate, concrete, and understandable examples

Structuring the Course
to Motivate Students
•

•

•

•

Work from students' strengths and interests. Find out how they feel about
the subject matter, and what their expectations are. Then try to devise
examples, case studies, or assignments that relate the course content to
students' interests and experiences.
When possible, let students have some say in choosing what will be
studied. Give students options on term papers or other assignments (but not
on tests). Or let students decide between two locations for the field trip, or
have them select which topics to explore in greater depth
Increase the difficulty of the material as the semester progresses. Give
students opportunities to succeed at the beginning of the semester. Once
students feel they can succeed, you can gradually increase the difficulty level.
If assignments and exams include easier and harder questions, every student
will have a chance to experience success as well as challenge.
Vary your teaching methods. Variety reawakens students' involvement and
motivation. Break routine by incorporating a variety of teaching methods: role
playing, debates, brainstorming, discussion, demonstrations, case studies,
audiovisual presentations, guest speakers, or small group work

Motivating Students by Responding
to Their Work
•

•

•

Give students feedback as quickly as possible. Return tests and papers
promptly, and reward success publicly and immediately. Give students
some indication of how well they have done and how to improve.
Reward success. Both positive and negative comments influence
motivation, but research consistently indicates that students are more
affected by positive feedback and success. Praise builds students' selfconfidence, competence, and self-esteem. Recognize sincere efforts even if
the product is less than stellar.
Introduce students to the good work done by their peers. Share the
ideas, knowledge, and accomplishments of individual students with the
class as a whole:
–
–
–
–

Pass out a list of research topics chosen by students so they will know whether others are
writing papers of interest to them.
Make available copies of the best papers and essay exams .
Provide class time for students to read papers or assignments submitted by classmates.
Schedule a brief talk by a student who has experience or who is doing a research paper on a
topic relevant to your lecture.

•

•

•

Be specific when giving negative feedback. Negative feedback is very
powerful and can lead to a negative class atmosphere. Whenever you
identify a student's weakness, make it clear that your comments relate to a
particular task or performance, not to the student as a person. Try to
cushion negative comments with some compliment.
Avoid demeaning comments. Many students in your class may be
anxious about their performance and abilities. Be sensitive to how you
phrase your comments and avoid offhand remarks that might prick their
feelings of inadequacy.
Avoid giving in to students' pleas for "the answer" to homework
problems. When you simply give struggling students the solution, you rob
them of the chance to think for themselves. Use a more productive
approach
– Ask the students for one possible approach to the problem.
– Ask the students to build on what they do know about the problem.
– Resist answering the question "is this right?" Suggest to the students a
way to check the answer for themselves.
– Praise the students for small, independent steps.

What do students want?
(based on a study by Ronald Luce, 1990)
•

•
•
•

•
•

They all want to have their individual needs met. They want to feel like they
are more than part of a crowd, that their individual talents and abilities are
respected and deemed worthy.
They want teachers who are real people, who recognize them as human
beings -- teachers who care about them -- not just their test performance.
They want to be challenged, not decimated.
They want caretakers who check on them regularly, who support their
individual learning, who inform them individually of their progress, and who
assign a variety of tasks that give them the opportunity to learn in modes
that fit their individual styles and that are designed to meet their level of
learning.
They like teachers who talk at their level, who can joke and take a joke, and
who let them talk and learn with other students.
They like clear, complete explanations and concrete examples, thorough
(but brief) explanations of difficult concepts, and opportunities to have their
questions answered.

Video:
Finding His Voice
“Tales from a Teacher’s Heart”

•

How did the teacher in the video motivate Michael and the
other students to learn?

•

As a teacher, how can I motivate my students to find the passion for learning – to find
their voice?

Golden Lesson 4:
Teaching Tips:
Your Bag of Golden Teaching Tricks

1) First Day High
Starting the first day of class right!

Why is Day 1 Important?
• The first day of class is one of the most important
sessions of your course but is probably the most
disregarded one.
• It sets the tone for the rest of the course and it should be
organized and planned very well.
• First Impressions Count!
• This section provides suggestions intended to help you
get your class off to a good start and address the three
important tasks of the first day: creating an open friendly
classroom environment, setting course expectations and
standards, and handling administrative matters.

Priming Up The Class
•

•

•

Exude Enthusiasm. If you aren’t excited, how can they be? One way to
demonstrate enthusiasm is to talk about yourself and your own excitement
about what you teach. What intrigues you, and what could interest them?
Build a sense of community in the classroom. Students learn more and
work harder in classes that spark their intellectual curiosity and allow for
active involvement. For the first day, plan an activity that provides
opportunities for students to speak to one another or participate.
Make an Effort to Know Your Students. Students tend to work harder and
respond more positively if they believe the 'instructor views them as
individuals rather than as anonymous faces in the crowd. From the start,
then, make an effort to get to know your students and express your interest
in working with them during the course

Priming Up the Class
•

•

•

•

Address students' concerns. Students enter a new class with several
questions: Does the teacher seem competent and fair? How much work
will be required? How will I be evaluated? Use the first day to help your
students understand how the class will serve their needs, and
demonstrate your commitment to help them learn.
Set the tone for the rest of the course. Greet students when they enter
the classroom. Exude a friendly and open disposition. Encourage
questions, and give students the opportunity to talk. Stay after class to
answer questions, or invite students to walk with you back to your office.
Make the time worthwhile. Once administrative tasks are completed,
plunge into substantive material. This signals to students that you are
serious about making their time worthwhile and that you expect progress
to be made at each session.
Expect some awkwardness. All teachers, especially beginning
instructors, feel apprehension before the first class. Do your best to
assume a confident attitude.. Arriving early on the first day of class and
talking informally to students may help you relax.

Using Icebreakers
• ICEBREAKERS help set a good tone for the first day of class
• They also are a good way of getting students’ interest right way
• Examples of icebreakers:
– Have students introduce themselves and give some information you and other
students can associate with the person -- e.g., favorite song, 1 truth and a lie.
– Use a "naming cycle" in which students introduce one another with each
successive person repeating names of all those already introduced. This can be
a device to help you learn names quickly, and this will pay significant dividends in
how students feel about you as an interested teacher.
– Select a key word from the course title and have students do an "association
exercise" by reporting what first comes to mind, record answers on the
chalkboard and use these to give an overview of the course.
– Ask students to suggest what problems or ideas they would like to see included
in the course, or have them tell what they have heard about the course. Post
these on the chalkboard and refer to the list when the syllabus is reviewed.
Students can clarify or correct perceptions they have held.

Taking Care of Admin Concerns
• Write the course name and number and your
name on the board.
• Explain the objectives of the course
• Explain the course outline – the learning map
• Mention course policies and requirements.
• Define your expectations for students.
• Tell clearly how they will be graded.
• Bring copies of the required texts to the first class meeting.

Class Rules are Important!
• You need to make sure everyone understands these
well.
• But you have to make sure also that these are wellremembered by the students.
• Let’s look at few examples of creative ways of setting
class rules
– (Video Clip: Mrs. Cunningham’s Classroom Rules)
– (Video Clip: Rules of the Classroom Song)

Checklist for Day 1 of Class
1.
2.
3.
4.
5.
6.

Am I energized to be enthusiastic about this class?
Is the classroom arranged properly for the day's activities?
Is my name, course number, subject on the chalkboard?
Do I have an ice-breaker planned?
Do I have a way to start leaming names of students?
Do I have a way to gather information on student backgrounds, interests,
expectations for the course, questions, concerns?
7. Is the course outline laid out?
8. Have I outlined how students will be evaluated?
9. Do I have announcements of needed information ready?
10. Do I have a way of gathering student feedback?
11. When the class is over: Will students want to come back? Will YOU want to
come back?

2) Smart Lectures
Delivering lectures which create impact

Is this how you lecture?
Video Clip: Boring Economics Lecture

Planning Lectures
• Whether you are relatively new to the lecture format or
have spent years presenting lectures by the dozen,
you should understand that good lecture planning
“begins at the end”. By figuring out the desired
outcome(s) of the lecture in advance, teachers can
better organize lecture content and delivery to achieve
those goals.
• In planning your lecture, try to answer these questions
first:
– What are you really trying to say? What should students know or be
able to do by the end of your presentation?
– How do you want to say it? Or, how can you present that information
in ways that both communicate your ideas and give students
opportunities to process those ideas?

Stick to a few key points only
•

•
•
•

It is necessary to strike a balance between depth and breadth
of coverage. Given too many details, students lose sight of
the main ideas. When too many ideas are presented and not
developed, students fail to gain understanding.
Stick to 3-4 main points in a 50-minute period
Vary your format of presenting every 15 minutes
Organize material in a logical order:
– Cause-Effect: events are cited, related and explained
– Time sequential: ideas are arranged chronologically
– Topical (Compare and Contrast): related elements of
various selected topics are focused on successively
– Problem-Solution: the statement of a problem is
followed by alternate solutions
– Pro-Con: two-sided discussion of a given topic is
presented
– Ascending-Descending: lecture topics are arranged
according to their importance familiarity, or complexity

Start, Middle and End
• Your lecture should have an unmistakable beginning, middle, and
end. Try to establish a catchy introduction, a focused body that
examines just a few major ideas, and a resounding conclusion that
connects and brings closure to the issues raised.
• Show your students your lecture’s outline so they can follow your
train of thought
• Begin your lecture with general concepts, then move to specific
ideas and theories that build on or explain those concepts.
• To avoid merely describing concepts without practical application or
context, prepare examples to demonstrate them in practice.
• Return to your outline once in a while to remind students where the
lecture is now.

Catchy Introductions
• Share a story or anecdote related to the lecture
content.
• Begin with a demonstration that will show
students what they will be able to do by the end
of the lecture.
• Relate lecture content to previous class material,
homework, or current events.
• Put a provocative quotation on the board or
raise a question that will be answered during the
lecture. Ask them to discuss it with a partner,
write about it, or respond to it verbally

Balanced Lecture Delivery
• Break your presentation every 12-15 minutes to incorporate 2-4
minute exercises that require students to interact with the lecture
content, their notes and each other.
• Here are some active-learning exercises and strategies:
– Prepare one or two questions to follow each section of your
presentation. Put these questions on the board, and ask students to
answer them verbally or in writing.
– Announce a brief open-notebook quiz on the material just presented.
This approach rewards the diligent and reminds the rest to take good (or
at least some!) notes throughout the lecture.
– Ask students to break into groups of two or three then ask them to
demonstrate, model, apply, or practice the concept, theory, or skill they
have just learned.
– Take a two-minute break when you notice boredom. Giving students a
chance to stretch or chat with their classmates goes far toward
refocusing their attention for the rest of the lecture period.

Great Endings
• Leave your listeners with something to remember: a quotation, an
on-screen image, a call to action, a connection that reverberates
back to your catchy introduction, a curiosity-inspiring transition to the
next lecture.
• Bookend your presentation. That is, try concluding via the same
approach you used in the introduction. If you started with a
provocative quotation or question on the overhead, return to it: do
students know its significance and how to respond to it now?
• Close out your topic by introducing its bearing on a new idea. This
approach gives you a chance to preview (briefly!) your next lecture.
It also lets students begin to sense how the lecture's main points will
matter to what they read next for class, upcoming discussion or lab
sessions.
• End with an “application story” or anecdote. Tell a short story on
how the theory you just discussed got applied in the real world.

More on Delivering Lectures
•
•

Your manner of delivery will make or break your lecture, and the best way to
improve your delivery is to brush up on your presentation skills.
Think of different lectures you have attended, at school or elsewhere. Which
ones do you remember? The really good ones…and the really bad ones.
Here are some presentation tips to help you stake your place in the first
category:
–
–
–
–

Move beyond monologue
Set a conversational tone
Get students talking to each other
Use variety in your voice:
•
•
•
•
•

change volume from forceful to soft
change speed and tempo of speech
pause and be silent (to get attention)
think period at the end of your sentences!
speak to the students NOT the board

– Show Enthusiasm:
•
•
•
•
•
•

vary speech tone (from excited speech to a whisper)
move freely, naturally, change pace of moving
use highly descriptive words
show high degree of energy/vitality, smile often, be friendly and positive
be quick to praise, encourage or clarify, nod head when agreeing
try to have an enthusiastic conversation with students rather than lecture at them.

– Check for student understanding

Video:
Thank You Teacher
“Tales from a Teacher’s Heart”

•

What are the challenges of being a teacher?

•

What rewards of teaching makes it worthwhile to overcome those
challenges?

3) Questions! Questions!
How to use questions effectively in teaching

Why are questions important?
• Questions are important to the students in a class for two
reasons:
– Students learn to ask good questions by asking questions and then
receiving feedback on them.
– A student asking a question is at that moment a self-motivated
learner - a researcher. This is the behavior we are trying to nurture.

• Questions are also important to you as a teacher:
– Questions tell you that your students can understand and are
thinking about what you say.
– Questions tell you whether you are unclear and tell
you where you need to spend more time.

Pressures on Questions
• “Stupid” pressure -- Students tend to feel stupid when asking
questions. They especially feel stupid if the teacher answers
questions in such a way that it makes them look like a fool in front of
their peers.
• “Size” pressure -- Large classes discourage dialog and questions
because any intimacy or friendliness between students and teacher
is discouraged by the sheer size of the class.
• “Time” pressure -- You may need to get through a certain amount
of material on a given day, and you therefore leave fewer gaps for
questions.
• “Teacher Personality” pressure -- If the teacher insults students
who ask questions, or makes them feel foolish, or sends signals that
questions waste time then students will not ask questions, and the
class will become a monologue.

Encouraging Questions
• A teacher cannot encourage questions solely by
standing at the front of the class and asking,
"Are there any questions?"
• The only way to encourage questions is to
create a complete "question-asking
environment" in the classroom.
• You must encourage questions constantly, using
a variety of techniques.
• The most important technique that you can use
to encourage questions is to “always answer
questions kindly”.

Ways to encourage questions
• Make students who ask questions feel like they have done you a
favor. Reward students for asking a question. Try saying, "That's a
great question" for every new question you get.

• Purposively pause or place a little “time gaps” in your lectures -- the
gaps allow students to think about questions
• Do not insult students, even subtly, when answering a question.
Take a tape recorder to class one day, and then play it back and
listen to how you answer questions. How do you come across?
Would you like to be talked to in that way? Also listen to the answers
you give - do you answer the questions?
• Use questionnaires at the end of class. Ask your students to write
down one thing that they don't understand from that day's class.
Then go over those questions at the beginning of the next class.
Once students realize that everyone has questions, they will be
more inclined to ask questions vocally during class.

• Have your students work problems during class. Put a problem on
the board and let students work it in their notes. Then show them the
right answer. You can do examples all day, but nothing is learned
until the students do a problem themselves. It shows them exactly
what they don't understand, and this often leads to questions.
• Give homework assignments that force students to think about and
question the material, and make time available in class to answer
homework questions. If a homework assignment generates no
questions, then it is probably useless.
• Start each class by briefly reviewing the material from the previous
class -- by asking questions.

• Introduce a difficult concept for 5 minutes at the end of class. Then
cover the concept fully during the next class. Students will have a
day or two to become familiar with the concept, and will be more
inclined to ask questions when they see it again.

4) H.A.M. it up in Teaching!
Use of Humor, Analogy and Metaphor

Effects of Humor in Teaching
• The use of humor as a pedagogical tool
has been shown to reduce classroom
anxiety, create a more positive
atmosphere, as well as facilitate the
learning process (Berk, 1998; Garner,
2003; Glenn, 2002; Hill, 1988; Pollio &
Humphreys, 1996)
• Researchers have found that humor can
result in better information recall (Hill,
1988) and can increase long term
retention (Glenn, 2002).
• Students tend to value and appreciate
teachers who can effectively use humor in
their instruction. Research found that
effective college teachers were often
described by their students as
“enthusiastic” and those who use humor in
their instruction were rated more highly.
(Garner and Lowman, 1994)

Benefits of Humor
• “Teachers’ jobs are to educate, not to entertain," says Shatz. "But if
humor can make the learning process more enjoyable, then I think
everybody benefits as a result.“

• And the benefits may not be limited to academic performance,
according to Berk in "Humor as an Instructional Defibrillator." In the
book, he suggests that humor's primary psychological role is as an
emotional response or buffer to relieve physical stress. Moreover,
laughter has been shown to stimulate a physiological effect that
decreases stress hormones (such as serum cortisol, dopac and
epinephrine).
From:

Zak Stambor
How laughing leads to learning

Analogy and Metaphor
•
•
•
•
•

Bowers (1993) suggests that all human thinking is
metaphorical at its core and the use of metaphor in
pedagogy is innate.
For the purpose of this section metaphor and analogy
will be considered together.
A metaphor allows the teacher to use an idea, word,
phrase, or object in place of another to suggest a
likeness between them.
An analogy, although technically distinct, is really only
an extended metaphor
Metaphor and analogy have historically been used as an
effective teaching tool.
– Greek myths, religious texts, fairytales all use
metaphor, analogy, and parables to teach and help
us learn expected conduct
– Lakeoff and Johnson (1980) suggest the use of
analogy and metaphor serves as a basis for
everyday cognition and thus is well suited for the
classroom– i.e., we often think and process
information in terms of metaphorical concepts and
examples.

Pick-Up Lines

Think of Pick-Up lines related to:
•
•
•
•
•
•
•

Teaching
Education
Learning
Teachers
Principals
Students
etc.

Analogy Exercise
Please provide appropriate analogies for the following:
• Leadership
•

Problem-Solving

•

Creativity

•

Learning

•

Communication

•

Friendship

•

Teaching

Using H.A.M. in Teaching Effectively
• Humor
–
–
–
–

Avoid inappropriate humor, green/offensive/religious jokes
Observe proper timing in delivery
Use sparingly and only to highlight learning
Do not OVERUSE/ABUSE

• Analogies and Metaphors
– Choose them very well -- select common comparisons that
everyone can easily relate to
– Make sure these are easy to get/comparison is very clear,
otherwise it can just confuse more
– When using stories and anecdotes in analogy/metaphor:
• Practice telling stories in advance
• Rely on your personal experience
• Use Common Reference or Learners’ stories – i.e., stories
they can very well relate to

Video:
Sister Naoma
“Tales from a Teacher’s Heart”

•

Do you have a person like Sister Naoma in your own life
who has touched you? Write a very short thank you to that
person here.

•

How can you be a Sister Naoma to your students? What must you do?

What did we learn today?
• The Core Qualities of an Exceptional Teacher are
Knowledge, Communication, Interest, Respect -- we
should all aspire to possess these
• Students are people with individual qualities, preferences
and learning styles -- we should learn to adapt our
teaching to them
• It is our jobs as teachers to ignite the passion of learning
among our students -- we need to motivate and
encourage them to become the best they can be
• These things are important: first day of class, planning
and delivering great lectures, asking and encouraging
questions, and “HAMming” up our teaching

Closing Video:
The Story of the Starfish

Josie Biyo

Efren Penaflorida

You can make a difference!

Drs. Christopher Bernido and Maria Victoria Bernido

